
G U I D E

Professional Certificate in Instructional Coaching (Thailand)

Sustaining And Evaluating Coaching Programs

Coaching Cycle – A systematic process that guides instructional coaches through a series of interconnected
phases: Pre‑conference, observation, post‑conference, and follow‑up. The cycle creates a predictable
rhythm that helps teachers know what to expect and allows coaches to monitor progress over time. For
example, a coach meets with a teacher to set a specific lesson‑planning goal, observes a classroom session,
debriefs the observation, and then schedules a follow‑up meeting to review evidence of change. The main
challenge lies in maintaining consistency; without a clear schedule, the cycle can become fragmented,
reducing its impact on teacher practice.

Goal Setting – The practice of defining clear, measurable, and time‑bound objectives that align with school
improvement priorities. Effective goals are often framed using the SMART criteria (Specific, Measurable,
Achievable, Relevant, Time‑bound). In a Thai context, teachers might set a goal to increase student
engagement in reading comprehension by 15 % within one semester. The difficulty in goal setting often
stems from overly broad aspirations that lack concrete evidence, leading to ambiguous outcomes that are
hard to evaluate.

Data‑Driven Decision Making – The systematic use of quantitative and qualitative data to inform
instructional choices, coaching strategies, and program adjustments. Data sources can include student
assessment results, classroom observation notes, teacher self‑reflection logs, and school climate surveys. A
coach might analyze a teacher’s formative assessment scores to identify misconceptions and then design a
targeted coaching plan. Challenges arise when data are incomplete, inconsistently collected, or not trusted
by teachers, which can undermine the decision‑making process.

Professional Learning Community (PLC) – A collaborative structure in which teachers, coaches, and
administrators meet regularly to examine student work, share instructional strategies, and reflect on
practice. PLCs provide a supportive environment for sustained learning and accountability. For instance, a
PLC might focus on differentiating math instruction for mixed‑ability classes, using video recordings as a
shared artifact. The main obstacle is often time; teachers may struggle to find common meeting slots within
busy school schedules.

Reflective Practice – The intentional process of examining one’s own teaching actions, beliefs, and outcomes
to foster continuous improvement. Coaches encourage reflective practice by asking probing questions,
providing reflective journals, and modeling self‑analysis. A teacher might record reflections after each
lesson, noting what worked, what didn’t, and why. The challenge is helping teachers move beyond
superficial reflection to deeper analytical thinking that leads to actionable change.

Feedback – Information provided to teachers about the effectiveness of their instructional practices, usually
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delivered in a supportive and specific manner. Effective feedback is timely, focused on observable behaviors,
and linked to agreed‑upon goals. For example, a coach may comment, “Your use of wait time after asking a
question allowed more students to formulate responses,” rather than a vague “good job.” A common
challenge is ensuring feedback is perceived as constructive rather than evaluative, especially in cultures
where criticism may be viewed negatively.

Mentor – An experienced educator who provides guidance, modeling, and support to less‑experienced
teachers. While coaching often involves external experts, mentors are typically internal staff members who
understand school culture and policies. A mentor may co‑plan lessons with a novice teacher, offering
insights on classroom management strategies. The difficulty lies in balancing mentorship duties with the
mentor’s own instructional responsibilities, which can lead to role overload.

Stakeholder – Any individual or group with an interest in the success of the coaching program, including
teachers, administrators, students, parents, and policy makers. Engaging stakeholders early and often helps
build ownership and sustainability. For instance, presenting program outcomes to school board members
can secure ongoing funding. The challenge is aligning diverse stakeholder expectations, which may
sometimes conflict with the program’s core objectives.

Sustainability – The capacity of a coaching program to maintain its effectiveness and impact over time, even
after initial funding or external support ends. Sustainability involves embedding coaching practices into
school routines, developing internal expertise, and creating policies that protect coaching time. A school
might institutionalize coaching by allocating a dedicated budget line for professional development.
Common barriers include staff turnover and shifting administrative priorities that can erode program
continuity.

Evaluation Framework – A structured model that outlines the criteria, methods, and timelines for assessing
the effectiveness of a coaching program. Frameworks often incorporate multiple levels of analysis, such as
participant satisfaction, teacher practice change, and student achievement. The Kirkpatrick Model, for
example, examines reaction, learning, behavior, and results. Implementing an evaluation framework can be
complex; selecting appropriate indicators that reflect both process and impact requires careful planning.

Rubrics – Scoring tools that define performance levels for specific competencies, providing a common
language for assessment. Rubrics are used during observations, self‑assessments, and program evaluations.
A rubric for coaching conversations might include criteria such as “clarity of goal articulation,” “use of
evidence,” and “collaborative planning.” Designing rubrics that are both rigorous and user‑friendly is a
frequent challenge, as overly detailed rubrics can overwhelm teachers while overly simplistic ones may miss
nuance.

Observation Protocol – A systematic guide that directs coaches on what to look for during classroom visits,
ensuring consistency and reliability across observers. Protocols may focus on instructional strategies,
classroom climate, or student engagement. A common protocol, such as the Classroom Observation Tool
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(COT), includes categories like “questioning techniques” and “use of formative assessment.” The main
difficulty is training coaches to apply the protocol objectively, avoiding personal bias.

Action Research – A cyclical research method where teachers identify a problem, implement an intervention,
collect data, and reflect on outcomes to refine practice. Coaching programs often embed action research to
empower teachers as investigators of their own classrooms. For example, a teacher might test a new
grouping strategy, collect student performance data, and adjust the approach based on findings.
Challenges include limited time for rigorous data collection and the need for methodological support.

Learning Analytics – The use of digital data, such as learning management system logs, to gain insights into
teaching and learning patterns. Coaches can leverage analytics to identify trends, such as low engagement
with online resources, and intervene accordingly. A coach might notice that a teacher’s students rarely
access supplemental videos, prompting a conversation about integrating multimedia. The barrier is ensuring
data privacy and interpreting analytics meaningfully rather than relying on superficial metrics.

Capacity Building – The process of developing the skills, knowledge, and attitudes of teachers and coaches
to enable them to sustain improvement initiatives. Capacity building goes beyond one‑off workshops; it
includes ongoing coaching, peer collaboration, and resource development. For instance, a program may
offer a series of workshops on differentiated instruction, followed by coaching cycles that reinforce learning.
A common obstacle is the “knowledge‑action gap,” where participants acquire information but struggle to
apply it in practice.

Continuous Improvement – An iterative approach that uses data, reflection, and feedback to make
incremental enhancements to teaching and coaching practices. Continuous improvement aligns with the
Plan‑Do‑Study‑Act (PDSA) cycle, encouraging small‑scale experiments before scaling up. A coach may pilot
a new feedback model with one department, gather teacher responses, refine the model, and then expand
it school‑wide. The difficulty often lies in maintaining momentum and avoiding “initiative fatigue” among
staff.

Program Fidelity – The degree to which the coaching program is delivered as intended, adhering to core
components, dosage, and sequencing. High fidelity ensures that outcomes can be attributed to the
program rather than variations in implementation. Monitoring fidelity may involve checklists, coach
self‑reports, and external audits. When fidelity drops—perhaps due to schedule conflicts—the reliability of
evaluation results suffers, making it hard to draw valid conclusions.

Implementation Fidelity – A subset of program fidelity that focuses specifically on the accuracy of delivering
each coaching activity, such as the number of observation cycles completed or the timing of feedback
sessions. Implementation fidelity data help identify gaps between planned and actual practice. For example,
a school may aim for two observation cycles per teacher each term but only achieve one, indicating a need
for schedule adjustments. The challenge is tracking fidelity without adding excessive administrative burden.

Impact Assessment – The systematic measurement of the effects of coaching on teacher practice, student
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learning, and school culture. Impact assessment typically involves pre‑ and post‑intervention data, control
or comparison groups, and statistical analysis to determine significance. A coach might compare student
test scores before and after a year of coaching to gauge impact. Conducting rigorous impact assessments
can be resource‑intensive, requiring expertise in research design and data analysis.

Formative Assessment – Ongoing checks for understanding that inform instruction and provide immediate
feedback to both teachers and students. Coaches model effective formative practices, such as exit tickets,
think‑pair‑share, and quick quizzes. A teacher using exit tickets can quickly see which concepts need
reteaching, allowing the coach to focus support on those areas. A common barrier is teachers’ perception
that formative assessments consume valuable class time, requiring demonstration of efficiency gains.

Summative Assessment – Evaluative measures administered at the end of a learning period to determine
overall achievement. While summative data are often used for accountability, coaches help teachers
interpret results to guide future instruction. For instance, a coach may analyze end‑of‑year exam results to
identify persistent gaps in geometry understanding. The challenge is ensuring that summative data are used
constructively rather than punitively, which can affect teacher morale.

Evidence‑Based Practice – Instructional strategies and coaching interventions that are supported by
rigorous research and proven to improve outcomes. Coaches stay current with the latest literature and
adapt practices accordingly. An example is the use of “explicit instruction” for language acquisition, which
research shows benefits English language learners. The difficulty lies in translating research findings into
practical, context‑specific actions that teachers can adopt.

Professional Development (PD) – Structured learning experiences designed to enhance teachers’ knowledge
and skills. Coaching is a form of PD that is personalized, job‑embedded, and sustained over time. A PD
series on classroom questioning may be complemented by coaching cycles that reinforce the techniques.
Challenges include aligning PD offerings with teachers’ immediate needs and ensuring that PD translates
into classroom change.

Learning Outcomes – Specific statements that describe what students should know, understand, or be able
to do as a result of instruction. Clear learning outcomes guide both teaching and coaching focus. For
example, an outcome might state, “Students will be able to solve multi‑step word problems with 80 %
accuracy.” When outcomes are vague, coaches find it difficult to assess progress or provide targeted
feedback.

Metrics – Quantifiable indicators used to track progress toward goals. Metrics can be academic (e.G., Test
scores), behavioral (e.G., Attendance rates), or process‑oriented (e.G., Number of coaching cycles
completed). A coach may track the metric “percentage of lessons that include formative checks” to monitor
implementation fidelity. Selecting appropriate metrics is critical; overly narrow metrics can miss broader
effects, while too many can overwhelm staff.

Indicators – Specific signs that signal progress or challenges within a coaching program. Indicators are often
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qualitative, such as teacher confidence levels, or quantitative, such as increased student participation rates.
An indicator of effective coaching might be teachers voluntarily requesting additional observation cycles.
The main challenge is ensuring indicators are reliable and valid reflections of the underlying constructs they
represent.

Baseline Data – Information collected before the commencement of a coaching intervention, serving as a
reference point for measuring change. Baseline data may include pre‑program teacher self‑efficacy surveys,
student achievement scores, or classroom climate observations. Without a solid baseline, it is difficult to
attribute improvements to the coaching program. Collecting baseline data can be time‑consuming,
especially if schools lack existing data systems.

Benchmarking – Comparing a school’s performance against regional, national, or international standards to
identify strengths and gaps. Coaches use benchmarking to set realistic improvement targets. For example, a
school might benchmark its reading proficiency rates against the national average, discovering a 10 %
shortfall that guides coaching priorities. The limitation of benchmarking is that it may not account for
contextual factors unique to a particular school community.

Scalability – The ability of a coaching program to expand its reach and impact without sacrificing quality.
Scalability considerations include resource availability, trainer capacity, and adaptability of materials. A pilot
coaching model that succeeds in one district may be scaled to the entire province by training additional
coaches and standardizing protocols. Challenges include maintaining fidelity during expansion and
adapting materials to diverse school contexts.

Transferability – The extent to which successful coaching practices can be applied in different settings or
subjects. Transferability is enhanced when core principles are clearly articulated and contextual adaptations
are documented. A coaching technique for mathematics problem‑solving may be transferred to science
inquiry with minor modifications. The difficulty lies in identifying which elements are core versus
context‑specific.

Cultural Responsiveness – The practice of adapting coaching and instructional strategies to respect and
leverage the cultural backgrounds of students and teachers. In Thailand, cultural responsiveness might
involve integrating local narratives, respecting hierarchical relationships, and acknowledging community
values. A coach who is culturally responsive will tailor feedback to align with teachers’ cultural norms,
thereby increasing receptivity. Missteps in cultural sensitivity can lead to resistance or misinterpretation of
coaching intent.

Adult Learning Theory – Principles that explain how adults acquire knowledge, emphasizing self‑direction,
relevance, and experiential learning. Coaching models grounded in adult learning theory encourage
teachers to set their own goals, draw on prior experience, and apply new knowledge immediately. For
instance, a coach might use problem‑solving scenarios that mirror teachers’ real classroom dilemmas. A
common challenge is that some coaches unintentionally adopt a teacher‑centered approach, limiting adult
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learning benefits.

Constructivist Approach – An instructional perspective that posits learners construct knowledge through
active engagement with experiences and ideas. Coaches who adopt a constructivist stance facilitate teacher
reflection, collaborative inquiry, and experimentation rather than prescribing solutions. A coach might
co‑design a lesson with a teacher, allowing the teacher to test and refine strategies. The challenge is
balancing guidance with autonomy, ensuring teachers receive enough support while preserving ownership.

Self‑Efficacy – Teachers’ belief in their capability to execute teaching tasks successfully. Coaching can
enhance self‑efficacy by providing mastery experiences, modeling, and constructive feedback. A teacher
who successfully implements a new feedback routine, supported by a coach, will likely develop higher
self‑efficacy. Low self‑efficacy can impede willingness to adopt new practices, necessitating targeted
interventions that build confidence gradually.

Growth Mindset – The belief that abilities can be developed through effort, learning, and persistence.
Coaches foster a growth mindset by celebrating incremental progress, reframing setbacks as learning
opportunities, and modeling reflective practice. A coach might say, “Your lesson plan improved after you
incorporated peer feedback,” reinforcing the idea that development is ongoing. Resistance may arise when
teachers view feedback as judgment rather than a growth catalyst.

Coaching Model – The theoretical framework that outlines the roles, processes, and interactions between
coach and teacher. Common models include the Instructional Coaching Cycle, the Cognitive Coaching
Model, and the Peer Coaching Model. Selecting an appropriate model involves aligning it with school
culture, teacher needs, and program objectives. Misalignment can result in confusion, reduced buy‑in, and
ineffective support.

Instructional Design – The systematic development of learning experiences that align objectives, activities,
and assessments. Coaches assist teachers in applying instructional design principles to create coherent
lessons. For example, a coach may help a teacher align learning objectives with assessment tasks and
instructional activities, ensuring alignment. A challenge is that teachers may feel overwhelmed by design
terminology, requiring the coach to simplify concepts and provide concrete examples.

Learning Objectives – Clear statements that describe the intended student outcomes for a lesson or unit.
Objectives guide teacher planning and serve as reference points for coaching discussions. An objective such
as “Students will be able to compare and contrast primary and secondary sources” directs both instruction
and assessment. Ambiguous objectives can hinder coaching conversations because they provide no
concrete target for improvement.

Alignment – The coherence among curriculum standards, learning objectives, instructional strategies, and
assessments. Alignment ensures that every component of instruction works toward the same goals. Coaches
evaluate alignment by reviewing lesson plans, observation notes, and assessment items. Misalignment—
such as teaching activities that do not address the stated objective—creates gaps that coaches must help
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teachers close. Achieving alignment often requires collaborative planning time, which can be scarce.

Evidence – Tangible data that demonstrate teacher practice, student learning, or program impact. Evidence
can be quantitative (test scores, survey results) or qualitative (video clips, teacher reflections). Coaches
collect evidence to inform feedback, track progress, and support evaluation. A teacher might submit a video
of a lesson as evidence of implementing a new questioning technique. The challenge is ensuring evidence is
authentic, representative, and collected ethically.

Formative Data – Information gathered during the learning process that informs immediate instructional
adjustments. Formative data may include student exit tickets, quick polls, or teacher reflection notes.
Coaches use formative data to pinpoint areas where teachers need support and to celebrate emerging
strengths. A difficulty is that teachers may not consistently capture or interpret formative data, limiting its
usefulness for coaching.

Summative Data – Information collected at the end of a learning cycle to evaluate overall achievement.
Summative data typically include standardized test results, final projects, or end‑of‑year surveys. Coaches
analyze summative data to assess long‑term program impact and to inform strategic planning. The
limitation is that summative data often lack the granularity needed for targeted coaching, necessitating
complementary formative sources.

Instructional Strategy – A specific method or technique used to facilitate student learning, such as
cooperative learning, direct instruction, or inquiry‑based learning. Coaches model and support the
implementation of effective instructional strategies. For instance, a coach might demonstrate how to
structure a think‑pair‑share activity to increase student participation. Teachers may resist new strategies if
they perceive them as incompatible with their existing practices or classroom constraints.

Classroom Climate – The overall atmosphere of a classroom, including relationships, safety, and
engagement levels. A positive climate is linked to higher student motivation and achievement. Coaches
assess climate through observation protocols, student surveys, and teacher reflections, then provide
feedback on building rapport and managing behavior. Changing entrenched climate patterns can be slow,
requiring sustained coaching effort and supportive leadership.

Student Engagement – The degree to which students are actively involved in learning tasks, both
behaviorally and cognitively. Engagement is a key indicator of instructional effectiveness. Coaches help
teachers design engaging lessons by incorporating variety, relevance, and opportunities for student voice.
Measuring engagement can be challenging; teachers may rely on anecdotal evidence, whereas systematic
observation or real‑time engagement tracking tools provide more reliable data.

Feedback Loop – The cyclical process through which information about performance is shared, interpreted,
and acted upon, leading to continuous improvement. Effective feedback loops involve clear communication,
timely delivery, and actionable next steps. In coaching, the loop begins with data collection, moves to
feedback provision, and ends with teacher adjustment and subsequent data collection. Breakdowns in any
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stage—such as delayed feedback—can stall progress.

Professional Growth Plan – A personalized roadmap outlining a teacher’s development goals, strategies for
achievement, and timelines for review. Coaches collaborate with teachers to create realistic growth plans
that align with school priorities. A growth plan might include objectives like “Integrate formative assessment
in each math lesson” with milestones for each term. The challenge is ensuring that growth plans remain
dynamic rather than static documents that are rarely revisited.

Learning Communities of Practice – Groups of educators who share a common interest and engage in
collective learning activities over time. Coaching programs often foster such communities to sustain peer
support and knowledge exchange. A community might meet monthly to discuss challenges in
implementing blended learning. Maintaining momentum within communities can be difficult, especially
when participants have competing responsibilities.

Action Plan – A detailed outline of specific steps, responsibilities, resources, and timelines needed to achieve
a particular goal. Coaches assist teachers in translating broad goals into concrete actions. An action plan for
improving classroom questioning might list steps such as “Select three open‑ended questions per lesson,”
“Record and review question usage,” and “Seek peer feedback.” Without clear accountability structures,
action plans can become aspirational rather than operational.

Implementation Timeline – A schedule that delineates when each component of the coaching program will
be executed. Timelines help manage expectations, allocate resources, and monitor progress. A typical
timeline might span an academic year, with quarterly checkpoints for goal review. Delays in one phase—
such as postponed observations—can cascade, affecting subsequent activities and overall program
momentum.

Resource Allocation – The distribution of financial, human, and material assets required to support coaching
activities. Effective allocation ensures that coaches have access to necessary tools, such as observation
rubrics, video equipment, and professional development funds. In resource‑constrained environments,
prioritizing high‑impact activities becomes essential. Misallocation can lead to under‑utilized programs or
overburdened staff.

Stakeholder Engagement – The process of involving all relevant parties in planning, decision‑making, and
evaluation of the coaching program. Engagement strategies may include advisory committees, regular
newsletters, and collaborative workshops. When stakeholders feel heard, they are more likely to champion
the program and provide necessary support. Challenges include managing divergent priorities and ensuring
equitable participation across hierarchical levels.

Policy Alignment – The degree to which the coaching program conforms to district, provincial, or national
education policies. Alignment facilitates funding, legitimacy, and integration with existing initiatives. For
example, a coaching program that supports the national curriculum reform will be more readily adopted.
Conflict between program objectives and policy mandates can create resistance, requiring negotiation and
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adaptation.

Ethical Considerations – The moral principles guiding the collection, use, and dissemination of data within
coaching programs. Issues include confidentiality of teacher performance data, informed consent for video
recordings, and equitable access to coaching. Coaches must adhere to ethical standards to maintain trust
and professional integrity. Breaches can damage relationships and jeopardize program sustainability.

Data Privacy – The protection of personal and sensitive information collected during coaching activities.
Coaches must follow legal regulations, such as Thailand’s Personal Data Protection Act, and school policies
when handling data. Secure storage, limited access, and anonymization are key practices. Failure to
safeguard data can result in legal repercussions and loss of stakeholder confidence.

Reliability – The consistency of measurement tools and observations across different raters and times.
Reliable instruments produce stable results, enabling accurate tracking of teacher growth. Coaches may use
inter‑rater reliability checks to ensure observation scores are comparable. Low reliability undermines
confidence in data and can misinform coaching decisions.

Validity – The extent to which an instrument measures what it is intended to measure. Validity ensures that
the evidence collected reflects genuine changes in instructional practice. For example, a rubric designed to
assess formative assessment use must capture the depth and frequency of those practices accurately.
Compromised validity leads to misleading conclusions about program effectiveness.

Triangulation – The use of multiple data sources or methods to corroborate findings, enhancing credibility.
Coaches may triangulate observation notes, student work samples, and teacher self‑reports to build a
comprehensive picture of practice. Triangulation reduces reliance on any single, potentially biased source.
The challenge is coordinating diverse data streams and synthesizing them meaningfully.

Professional Standards – Established benchmarks that define expected competencies for teachers and
coaches. In Thailand, standards may be set by the Office of the Basic Education Commission. Coaches align
their support with these standards, ensuring relevance and compliance. When standards evolve, coaches
must update their frameworks and communicate changes to teachers.

Learning Gap Analysis – The process of identifying discrepancies between current student performance and
desired proficiency levels. Coaches use gap analysis to prioritize instructional interventions. A gap analysis
might reveal that only 45 % of students meet the reading fluency benchmark, prompting targeted coaching
on fluency strategies. Accurate gap analysis requires reliable baseline data and careful interpretation.

Instructional Alignment Matrix – A visual tool that maps curriculum standards, learning objectives,
instructional activities, and assessments. Coaches use the matrix to help teachers ensure coherence across
the instructional plan. A matrix may display standards on one axis and corresponding assessments on the
other, highlighting alignment strengths and weaknesses. Teachers may find the matrix cumbersome unless
introduced with clear purpose and examples.
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Learning Progression – A sequenced set of increasingly complex learning targets that describe how student
understanding develops over time. Coaches reference learning progressions to help teachers scaffold
instruction appropriately. For instance, a progression in fractions may move from recognizing halves to
performing operations with unlike denominators. Implementing progressions requires teachers to adjust
pacing and differentiate tasks, which can be demanding without adequate support.

Mentoring Cycle – A structured sequence of interactions between a mentor and mentee, often mirroring the
coaching cycle but focusing on career development and personal growth. Mentors may address topics such
as leadership pathways, work‑life balance, and professional identity. Integrating a mentoring cycle within
coaching programs can enrich support but may also blur role boundaries if not clearly defined.

Co‑Teaching – A collaborative instructional arrangement where two educators share responsibility for
planning, delivering, and assessing a lesson. Coaches often model co‑teaching to demonstrate best
practices, such as complementary expertise (e.G., A language specialist paired with a content teacher).
Co‑teaching can enhance student learning but requires careful coordination, shared planning time, and
mutual respect.

Instructional Coaching Dashboard – A digital interface that visualizes key metrics, progress toward goals,
and upcoming activities for coaches and teachers. Dashboards provide real‑time insights and support
data‑driven conversations. A dashboard might display the number of completed observation cycles, teacher
self‑efficacy scores, and student growth trends. Developing an intuitive dashboard demands technical
expertise and ongoing maintenance.

Professional Learning Portfolio – A curated collection of artifacts that demonstrate a teacher’s growth, such
as lesson plans, student work, reflection journals, and certificates. Coaches assist teachers in building
portfolios for appraisal, promotion, or personal reflection. Portfolios help external reviewers see concrete
evidence of development. The challenge is ensuring teachers allocate time to curate and reflect on artifacts
meaningfully.

Continuous Feedback Loop – An ongoing process where information is constantly exchanged, enabling
rapid adjustments. Unlike a single feedback event, continuous loops embed feedback into daily practice.
Coaches might use quick “pulse” check‑ins after each lesson to capture immediate reactions. Maintaining
continual loops can be demanding, requiring efficient communication channels and supportive school
culture.

Scaffolded Support – Gradual reduction of assistance as teachers gain competence, allowing them to
become independent practitioners. Coaching begins with high‑level guidance (e.G., Modeling a lesson) and
moves toward teacher‑led implementation. Scaffolded support respects adult learning principles, fostering
autonomy. Misjudging the level of scaffolding can either overwhelm teachers or leave them
under‑supported.

Professional Learning Objectives – Specific targets that describe the intended development for teachers
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participating in coaching. Objectives may focus on skill acquisition, knowledge expansion, or attitudinal
change. For example, “Teachers will implement at least three evidence‑based questioning techniques per
lesson.” Clear objectives guide both coaching activities and evaluation. Vague objectives hinder
measurement and diminish focus.

Learning Transfer – The application of skills or knowledge acquired through coaching to new contexts or
subjects. Effective transfer indicates deep learning. Coaches promote transfer by encouraging teachers to
adapt strategies across grade levels or content areas. A teacher who uses graphic organizers for history may
transfer the same technique to science. Barriers include limited opportunities to practice in varied settings
and insufficient reflection on transfer processes.

Instructional Innovation – The introduction of novel teaching methods, technologies, or curriculum designs
that enhance learning. Coaches support innovation by providing research‑based rationales, pilot testing
support, and feedback loops. Examples include integrating augmented reality for geography lessons or
employing flipped classroom models. Innovation carries risk; teachers may fear failure or lack the resources
to experiment, requiring a supportive risk‑tolerant environment.

Change Management – The systematic approach to preparing, supporting, and helping individuals and
organizations adopt new practices. Coaching programs are a form of change management, requiring clear
vision, communication, and reinforcement. Coaches act as change agents, addressing resistance, building
buy‑in, and celebrating milestones. Poor change management can lead to program abandonment or
superficial compliance.

Professional Learning Network (PLN) – An informal, often online, community of educators who share
resources, ideas, and support. Coaches may facilitate PLNs by curating content, hosting webinars, and
encouraging participation. PLNs extend learning beyond the school walls, providing diverse perspectives.
Sustaining active participation in PLNs can be challenging, especially when teachers are time‑pressed.

Instructional Alignment Audit – A systematic review of the coherence among curriculum, instruction, and
assessment. Coaches conduct audits to identify misalignments and recommend corrective actions. An audit
might reveal that assessments emphasize recall while instruction focuses on higher‑order thinking.
Addressing audit findings requires collaborative planning and possible redesign of instructional materials.

Professional Learning Contract – A written agreement between a teacher and a coach outlining the
commitments, expectations, and timelines for a coaching engagement. Contracts clarify roles,
confidentiality, and evaluation criteria. For instance, a contract may state that the teacher will submit lesson
plans for review weekly, and the coach will provide feedback within 48 hours. Contracts can become
bureaucratic if overly formal, reducing flexibility.

Learning Analytics Dashboard – A tool that aggregates and visualizes student performance data,
attendance, and engagement metrics, enabling coaches to identify trends quickly. Dashboards help
prioritize coaching interventions based on data hotspots. A coach might notice a spike in absenteeism in a
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particular grade and intervene with targeted support. Building dashboards requires data integration
expertise and ongoing data quality checks.

Professional Learning Communities of Practice (PLC‑P) – A hybrid model that combines the structured
collaboration of PLCs with the shared identity of communities of practice. PLC‑Ps focus on both improving
practice and building professional identity. Coaches facilitate PLC‑Ps by aligning meeting agendas with both
instructional goals and community building activities. Balancing dual focuses can be complex, demanding
skilled facilitation.

Instructional Coaching Framework – A comprehensive model that outlines the components, processes, and
outcomes of coaching. Frameworks may include stages such as “Needs Assessment,” “Design,”
“Implementation,” “Monitoring,” and “Sustainability.” Coaches use the framework to plan activities, allocate
resources, and communicate program scope. Overly rigid frameworks may limit adaptability; flexibility is
essential to respond to emerging needs.

Learning Environment Audit – An assessment of the physical, emotional, and technological conditions that
affect teaching and learning. Coaches evaluate factors such as classroom layout, lighting, technology access,
and safety. Findings inform recommendations for improvements, such as rearranging seating to promote
collaboration. Audits can be perceived as evaluative rather than supportive, requiring careful framing.

Professional Learning Pathway – A sequenced series of development opportunities that guide teachers from
novice to expert status. Pathways may include workshops, coaching cycles, peer observations, and
leadership roles. Coaches help teachers navigate pathways by aligning opportunities with personal goals
and school priorities. Designing clear pathways demands mapping competencies and ensuring equitable
access.

Instructional Data Literacy – The ability of teachers and coaches to interpret, analyze, and apply data to
improve instruction. Data‑literacy training equips educators to ask meaningful questions of data, identify
patterns, and design interventions. Coaches model data discussions, showing how to link data to
instructional adjustments. Low data literacy can result in superficial use of data, limiting impact.

Learning Transferability Matrix – A tool that maps coaching strategies to various contexts, indicating where
each strategy is most effective. The matrix helps coaches adapt interventions for different subjects, grade
levels, or cultural settings. For example, a strategy for fostering inquiry may be highly transferable to science
but require adaptation for language arts. Developing the matrix requires systematic research and
practitioner feedback.

Instructional Coaching Partnership – A collaborative relationship where coach and teacher share
responsibility for improving practice. Partnerships are built on trust, mutual respect, and shared vision.
Effective partnerships involve co‑planning, joint reflection, and joint accountability for outcomes. Misaligned
expectations or power imbalances can strain partnerships, necessitating clear communication and role
clarification.
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Professional Learning Portfolio Review – A systematic evaluation of a teacher’s portfolio to assess growth,
identify strengths, and set future goals. Coaches conduct reviews using rubrics that address criteria such as
evidence of reflection, alignment with standards, and impact on student learning. Reviews provide feedback
that guides subsequent coaching cycles. The review process can be time‑intensive, requiring efficient
scheduling and clear criteria.

Instructional Coaching Capacity – The collective ability of a school or district to sustain high‑quality
coaching services, including skilled coaches, supportive leadership, and adequate resources. Building
capacity involves training new coaches, establishing mentorship structures, and embedding coaching into
school policies. Low capacity may result in inconsistent support and limited program reach. Capacity
building is a long‑term investment requiring strategic planning.

Learning Outcomes Alignment – The process of ensuring that instructional activities, assessments, and
coaching goals all target the same student learning outcomes. Misalignment can lead to fragmented efforts
and reduced impact. Coaches verify alignment by reviewing lesson plans, observation notes, and
assessment items, then providing feedback on any discrepancies. Maintaining alignment demands ongoing
vigilance and collaborative planning.

Professional Learning Evaluation – The systematic assessment of the effectiveness of professional
development activities, including coaching. Evaluation may involve surveys, focus groups, performance data,
and cost‑benefit analysis. Coaches use evaluation results to refine program design, demonstrate value to
stakeholders, and secure funding. The challenge lies in isolating the impact of coaching from other
concurrent initiatives.

Instructional Coaching Sustainability Plan – A strategic document outlining how the coaching program will
be maintained over time, covering aspects such as funding, staffing, policy integration, and continuous
improvement mechanisms. The plan includes milestones, responsible parties, and risk mitigation strategies.
Without a sustainability plan, programs risk fading once initial enthusiasm or external support wanes.

Learning Analytics Literacy – The competence to interpret complex data visualizations, understand statistical
concepts, and apply findings to instructional decisions. Coaches develop teachers’ analytics literacy through
workshops, hands‑on data exploration, and guided inquiry. Teachers with high analytics literacy can
independently identify trends, formulate hypotheses, and test interventions. Low literacy can lead to
misinterpretation of data and misguided actions.

Instructional Coaching Ethics – The moral principles governing the behavior of coaches, including
confidentiality, respect, fairness, and integrity. Ethical coaching ensures that teachers feel safe sharing
challenges and that data are handled responsibly. Coaches must navigate dilemmas such as reporting
serious concerns while maintaining trust. Clear ethical guidelines and regular training help uphold
professional standards.

Professional Learning Alignment – The synchronization of coaching activities with broader school
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improvement plans, curriculum reforms, and teacher appraisal systems. Alignment ensures that coaching
contributes directly to strategic objectives, avoiding redundancy. For example, if a district prioritizes digital
literacy, coaching sessions should integrate technology integration strategies. Misalignment can cause
confusion and dilute impact.

Instructional Coaching Impact Dashboard – A visual representation that aggregates key indicators of
coaching effectiveness, such as teacher practice change percentages, student growth metrics, and coach
utilization rates. The dashboard enables leaders to monitor program health at a glance. Designing an
impact dashboard requires selecting meaningful indicators, ensuring data accuracy, and presenting
information in an accessible format.

Learning Environment Design – The intentional arrangement of physical and virtual spaces to support
optimal teaching and learning. Coaches advise teachers on classroom layout, technology integration, and
flexible learning zones.
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